TEAM MEETING: MONDAY, DECEMBER 20, 2010

Chapter 1: Simple

“...as soon as people know the intent is they begin generating their own
solutions”

The concept of a Commander’s Intent statement resonated with me and I
immediately imagined what things would be like if we regularly looked at CI’s
from management level to project level.
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would be working toward the same top-of-every-order  desved-end-state
corporate objective within the project. M e i mszWﬁgWme
SMEs then come to these projects with an Ir]t€?r1t‘hm'
understanding of our priorities—of the
project, the team, and of management.
Achieving this understanding provides us with goals. And goals translate to

investment in our work.
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Note: There was mention of an “agreed upon checklist” but I was unable to re-locate the page
number (s) when writing this, and therefore cannot suitably reference it.

Chapters 2, 3, and 4: Unexpected, Concrete, and Credible

Karen Wood’s out-of-the-ordinary pre-flight safety

repes announcement also resonated with me. I think because, for
cemeod, , me, it has three elements of stickiness: it has surprise-
material- . . . o
wies with-a-side-of-emotion, and it’s concrete.

crediblé

(e

In our curriculum, we sometimes offer concrete examples
using the “(e.g.,)” line, but we might better connect with

;;§mmmﬁ? the learner using a scenario format and including schemata
gk " as described in Made to Stick. We could create a bit of a
(:()'](:rfatfa story around a Till Refund: The customer is standing at

t (j the Till and wants a refund because they the shampoo they
Unexpec e purchased is for dry hair and they have damaged hair. A
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poor example, perhaps, but I think you get the point.
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—. of schemata because many of the tasks performed in |

rely the user’s previous knowledge and on the requirement for a pharmacy
technician’s decision-making.

This way, we’re building on the subject matter and bridging the learner’s
knowledge gaps.

I think the use of specific, credible, concrete examples, also illustrates a

sense of an understanding of the environment in which the learner works. And
when insight is illustrated specifically, the learner trusts the text.
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Currently, we don’t offer many real-world examples of a larger viewpoint that
helps the learner better understand the task at hand. Instead, our examples
are specific to what is already shown on the image accompanying the text.
(For an example of using generalities to relate to specificity, ask Krista to
tell her apple, banana, orange story.)

If we could tie-in an emotional aspect (the impatient, harried customer who
doesn’t want all five prescriptions filled, just two of the five the
technician has already filled, and billed the insurance company for), we
could strengthen the learner’s experience.
“Schemas help us predict what will happen, how we should
make decisions.”

and consequently,

So, as a fan of gquestions in teaching material, can we pose questions in the
text (for post-training, when the binder becomes a reference tool)? Maybe a
question such as “how do you think this would affect your workflow?” at the
beginning of the applicable section in _ would prompt the learner to
think about the material s/he is about to learn.

Examples that appeal to self-interest can create an emotional experience for
the learner and when they make a connection to the material, it becomes
stickier.

Note: I found a good use of surprise in a book I am currently reading, The Subversive Copy
Editor, a question appears at the beginning of the chapter that relates to the material in the
chapter, but the answer is printed at the end. The use of the gquestions adds some levity to
otherwise dull and serious content, and it keeps the reader involved.

Clinic: All chapters

I liked the way the authors use a clinic regularly throughout the book to
provide detailed, in-depth examples and would like to discuss the potential
use of something similar in the curriculum.

About the Book

In reading Made to Stick, I was struck by the similarities of the principles
of the book with those of accessible writing.

The main principles of SUCCESs are similar to
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those for writing engaging fiction, and for
writing non-fiction with a voice of authority.

The concrete and varied examples stuck: the

pomelo schema, Hallowe’en candy scare,
screenwriting expert Robert McKee, Subway’s
2 Jared, neo-natal nurse, Nora Ephron’s first
gg journalism class, Hamburger Helper, Aesop’s
o fable, Steven Covey, and the piano ad.
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The author’s use of cross-referencing of one principle with another also made
the book’s content sticky. For example, to use the Story principle means also
including the Emotion and Concreteness principles, and when done well, the
Unexpected principle, too.
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